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Enacting Education for Sustainable Development (ESD): spotlight on 
teaching practices for exploring Worldviews, Perceptions and Values.  

Webinar 1 of 3: Background to Enacting ESD Module Development in Trinity, and 
theory underpinning Worldviews, perceptions and values workshop design.

Supported by CHARM-EU, this webinar-
series shares learnings from Trinity College 
Dublin’s (TCD) ‘Enacting Education for 
Sustainable Development (ESD)’ staff 
development module in the context of the 
Joint Educational Activities (CHARM-ED) 
partnership between TCD, ELTE and UB 
(2025). 
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Charm-EU, CHARM-ED and (TCD+ELTE+UB) partnership
CHARM EUROPEAN UNIVERSITY : (CHallenge-driven, Accessible, Research-based, Mobile Eur Univ)



Aims of todays webinar (1 of 3):

1. To introduce and provide background and overview of the Module ‘Enacting Education for 
Sustainable Development in Trinity’, in the context of Trinity’s / National / UNESCO strategies 
and approaches to teaching and learning, and

2. To provide additional background to the Worldviews, perceptions and values theme in the 
Enacting ESD module, with particular emphasis on workshop design.

3. To encourage discourse, debate, insight-sharing, collaboration! 

• Please post questions as they arise – if others can answer any question posted, provide links to 
resources etc, it would be greatly appreciated.  We will aim to allow the final 10 minutes for Q&A.  
Thank You.

Webinar 2 of 3, on Monday 19th January, will hear about the Students-as-Partners approach from our student 
partners, with particular focus on development, piloting and rollout of the workshops.

Webinar 3 of 3, on Monday 16th February, will showcase rollout of the module in format suited to first year 
students at Trinity Business school.



Aim(s): Enacting ESD CHARM-ED project
See the advert for this webinar at: (LINK to the CHARM-EU events page]

The ‘Enacting Education for Sustainable Development (ESD)’ CHARM-ED project will: 

a) enable staff to experience, and then integrate into their teaching, the student-centred, action-oriented 
and transformative approaches envisaged in UNESCO’s preferred pedagogical approaches. This will 
include adaptation of resources previously used for professional development in Trinity to create a micro-
credential format shareable across the CHARM-EU Alliance.

b) focus on ‘Exploring worldviews, perceptions and values’ - one of five related blocks/themes collaboratively 
developed by an interdisciplinary staff-student team in TCD (2023-2024). With its emphasis on the case 
study Mining in the Congo, as developed by student interns, it drives learners to question their 
worldviews, perceptions and values related to sustainability dilemmas from community, policy maker and 
corporate perspectives. Having experienced the workshop process as a learner, ‘Enacting ESD’ includes 
facilitated exploration of the theoretical underpinnings, or pedagogical approach, used in workshop 
design in order to further support Teaching Practice development for those enacting ESD in their own 
contexts.

https://charm-eu.eu/event/enacting-education-for-sustainable-development-spotlight-on-teaching-practices-for-exploring-worldviews-perceptions-and-values/
https://unesdoc.unesco.org/ark:/48223/pf0000247444


From strategic goals (2020) towards ‘transformation’



How did we get here? – a students-as-partners approach 2023-24



ESD Common Module Development, Beta-Testing & staff Pilot



Align TCD’s Graduate Attributes with Universal ESD principles



Enacting Education for Sustainable Development (ESD)

Structured around five integrated cross disciplinary themes as 
follows:

1. Exploring a sustainable existence.

2. Systems complexity and future forecasting in sustainability. 

3. Exploring worldviews, perceptions, and values on sustainable 
development.

4. Problem framing in sustainability: prevention, mitigation, and 
adaptation.

5. Misinformation related to sustainable development.



Novice level Module (5 ECTS)=cogent, interdisciplinary, introduction to enacting ESD
e.g. 5 Blocks as one module OR across multiple modules OR integrate to staff development? (4-5contact hrs)



Why did ESD aims include the module: Enacting ESD in TCD? 



Workshop 1 : Limits to growth - Let go fishing!
2 Lectures, 1 Workshop. Optional tutorial.  Each lecture and the workshop has related preparatory work.



Workshop 2 : The N problem- toward a sustainable food future 
2 Lectures, 1 Workshop. Optional tutorial.  Each lecture and the workshop has related preparatory work.



Workshop 3: DRC Cobalt mining industry challenges. Social Equity and Gender Equality
2 Lectures, 1 Workshop. Optional tutorial.  Each lecture and the workshop has related preparatory work.



Workshop 4: Country B Infrastructure, social tensions and environmental degradation challenges as rapid 
influx of immigrants from Kiribati leads to rapid population rise in Country B.
2 Lectures, 1 Workshop. Optional tutorial.  Each lecture and the workshop has related preparatory work.



Workshop 5 : Vaping –a challenge to health and environment
Identifying misinformation, understanding devious Frames and formulating upstream goals for Sustainable Dev
2 Lectures, 1 Workshop. Optional tutorial.  Each lecture and the workshop has related preparatory work.



Align TCD’s Graduate Attributes with Universal ESD principles



CHARM-ED project Title: Enacting Education for Sustainable Development (ESD) in 
Higher Education: Guided by Theory, Grounded in Teaching Practice development



Theme/ Block 3 in focus: Open Education Resources (OERs) 
Available on : The Centre for Academic Practice, TCD (website). 
www.tcd.ie/academicpractice/resources/education-for-sustainable-development/teaching-materials-for-esd/ 



Inclusions in the Resource Guide aligned with OERs for Theme 3
All Resource Guides begin with a one-page background to the Enacting ESD Module



Guidance for Educators using this resource for teaching [Part …2of 5]
Beliefs, attitudes and values: Exploring their impact on worldviews and behaviour.



A shared language of learning theories! (Millwood, 2021)
https://blog.richardmillwood.net/wp-content/uploads/2013/11/Learning-Theory.pdf

https://blog.richardmillwood.net/wp-content/uploads/2013/11/Learning-Theory.pdf


UNESCO ESD Preferred Pedagogical Approaches (UNESCO, 2017:55)
Sample – Action Oriented learning (AOL)



Workshop 3: DRC Cobalt mining industry challenges. Social Equity and Gender Equality
2 Lectures, 1 Workshop. Optional tutorial.  Each lecture and the workshop has related preparatory work.



Significance of Congo as a Case Study
Students as Partners (SaP) – Maryam Yabo and William Reynolds, ESD interns, TCD



Scenario ‘Perspective 1’ (Prework): Community Perspective



Action options (behaviours) & Justifications (motivations)
e.g. You are presented with 12 potential action options for this scenario – representing actions at various levels of ‘defensibility’ 
from a 'high' of 'Highly defensible' to a 'low' of 'not defensible’. Justifications relate to the single MOST preferred action option, 
and whether the justification named is of GREAT, SOME, MUCH, LITTLE OR NO relevance to the most preferred action choice.



Inclusions in the Workshop Resources: 



Guided by Theory: workshop Theme 3
Exploring Worldviews, Perceptions, and Values on Sustainable Development

• Intermediate Concept Measures (ICMs)

• Neo-Kohlbergian theory of Moral development – the four 
Component Model (FCM).

• Logic, Role-play and peer interaction and debate (Penn et al, 
1990)

• Sequencing of activities drives development



Developing (and assessing) ‘Troublesome’ Attributes: 
Intermediate Concept Measures (ICMs)

Aim (of this section) is to share experience of an assessment (and learning process) that:

• seeks to enable development and demonstration of competencies underpinning ethical/moral 
dilemma resolution…

• by incorporating into activities: 

• (a) ‘independent thinking’ regarding a dilemma scenario, 

• (b) then forcing decision-making through ambiguity and 

• (c) then, having made ‘independent’ decisions, task-driven peer discussion and debate to 
‘resolve’ the dilemma;

• Assessment should be/ is generally supported by rubrics, observation of behaviours, and when 
online, options generally used are journals and group discussion forums;

• The methodology is aligned with underpinning Neo-Kohlbergian theory and evidence base 
regarding Moral Development.





Intermediate Concept Measures (ICMs)
(Bebeau & Thoma, 1999; adapted for T&L - Roche & Thoma, 2017; Roche et al, 2017)

The components of an ICM :

• a short context or profession-specific [ESD] / problem-specific ‘dilemma’ 
scenario, and series of action and justification options. 

• dilemmas include relevance to ethical principles  e.g. Respect for 
autonomy and to intermediate concepts e.g. vulnerable person(s) or 
societal best interests; [generally 200 to 350 words – with or without 
videoclips)

• The case study, action choices and justification options are presented in 
sequence [prefer 12 options for actions and for justifications when for 
T&L, but 4 to 7 generally sufficient when used for assessment only].

• Options proposed should include samples with a focus on self interest, 
maintaining rules and norms, and ‘vulnerable person’ and/or societal 
interests.  None of the options should be ‘ideal’!



Sequencing of activities drives ‘development’. Need Interaction/debate.
[Intermediate Concept Measures (ICMs) (Bebeau & Thoma, 1999; Roche & Thoma, 2017). 
e.g. Individual constructivism/critical thinking; followed by decision-making through ambiguity, followed by social constructivism



Action learning... a means of facilitating (and 
motivating) learners/students to engage

1. Reflect individually (form an opinion, in your ‘judgement’, with the limited 
information you have – propose a course of action).

2. Choose amongst given options (Common language – to facilitate 
engagement with others).

3. ‘Best’ and ‘worst’ – facilitates discussion of ‘unprofessional’ or ‘non-
defensible’ action options.

4. Interact with others [discuss, debate and negotiate with those who have 
different perspectives) to agree a group selection and/or prepare written 
advice to the individual in the scenario.

5. Reflect on individual, group and other groups’ choices (Feedback session 
allows this further reflection – discipline/module co-ordinator dependent).





Alignment:  learning outcomes, activities and assessment e.g.

Learning outcomes/ Competencies to be 
assessed

‘evidence’ that student has 
demonstrated behaviour(s)

Assessment  of/for/as learning?

Evidence of independent and critical thinking 
with respect to a dilemma incorporating ESD/ 
‘sustainability’ issues.

Short answers to e.g.: what are the ESD/ 
sustainability concepts at risk/ what would 
you do?/ justify your choice of action?

Guide student and assessor with 
detailed rubric(s) and require students 
to subsequently share individual 
responses with his/her group

Decision-making through ambiguity while 
engaging with a range of perspectives on a 
continuum from unprofessional behaviours to 
highly defensible behaviour related to ESD / 
‘sustainability’ scenarios.

Require rating and ranking of action options 
and the educator may follow with 
justification options in respect of the most 
preferred action option.

‘Moral/ethical judgement’ required to 
rate and rank ‘less than ideal’ 
behaviours, while justification options 
explore motivations and intentions 
underpinning behaviours.

Assigned to groups of 5-7, and are ‘required’ 
to agree most and least preferred options, in a 
defined time-frame. Evaluate if they work as a 
team to reach agreement on ESD scenario(s).

The decision the group identifies, whether 
the group is explicit in ranking of options 
and the process of reaching agreement can 
be evaluated.

Identify whether choices align with 
‘experts’. The assessor can ‘track’ 
individual to group choices.  Process of 
reaching agreement can be evaluated.

Group prepares advice for the ‘protagonist(s)’ 
in the scenario…. Or other ‘artifact’ as 
preferred by the module leader/ as aligns with 
overall assessment strategy .

The ‘advice’ or other artifact and, where 
feasible, the process of teamworking can be 
reviewed for alignment with ESD 
competencies and TCD Graduate Attributes.

Evaluate if the ‘advice’ itself, and the 
teamworking process, align with 
expectations related to Sustainability 
and with ESD competencies.
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Thank you for joining today!

Save the date for the upcoming two EESD webinars:

19 January 2026, 11:00 AM CET - link

16 February 2026, 11:00 AM CET - link

https://teams.microsoft.com/l/meetup-join/19%3ameeting_MDNkMGEyM2YtYmMyZS00MzNiLThmYmEtMjc2OGZjMDFmNDBm%40thread.v2/0?context=%7b%22Tid%22%3a%22b366dbcd-4fc3-4451-82d2-e239564302c3%22%2c%22Oid%22%3a%22a343d841-3f57-46eb-834e-50938be1d3ec%22%7d
https://teams.microsoft.com/l/meetup-join/19%3ameeting_ZDU4N2E4MTEtNmI4My00YjZhLTlkOTgtYzI3OTIyMzk5OTlh%40thread.v2/0?context=%7b%22Tid%22%3a%22b366dbcd-4fc3-4451-82d2-e239564302c3%22%2c%22Oid%22%3a%22a343d841-3f57-46eb-834e-50938be1d3ec%22%7d

